A CLOSE LOOK AT
JAPANESE UNIVERSITY
STUDENTS’ ENGLISH WRITING

Ray Ormandy

This report is the result of an attempt to categorize
and quantify the most frequently appearing errors in English
writing made by a representative group of English Literature
students.

During the '85-786 school year, approximately 100 third
and fourth year students wrote an average of five papers
each (an average of about 150 words per assignment). These
papers have been checked using a computer/word processor to
aid in determination of numbers and percentages. Corrected
errors, major and minor, have been entered by category, with
a view of helping teachers, including myself, focus on some
of the most common problem areas.

This report will hopefully be of some interest and use
to those who teach English writing or composition to junior
high, high school, or university students.

I would additionally hope to appeal to university oral
English teachers to consider using extra writing assignments
in their classes; for which the rationale, a method, and

suggestions follow.
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PART I: Using Writing Assignments in the Oral English

Classroom.

Written English that is generated by the type of
assignment used for this report is essentially the same as
spoken English. We can expect considerable transference from
improved writing skill to speaking ability. Writing may be
partly or entirely done outside of class as homework, not
compromising class time devoted to oral English.

Small group discussion topics go much better when
students have been made to focus on the subjects to the
extent of writing out their views, experiences, etc.
beforehand.

Finally, classmates may learn more about each other,
and teachers will definitely gain more insight into their
students” lives from their personal writing assignments than
they will from classroom oral English alone, particularly if
the class is large. This gained insight may then be used by
the teacher to facilitate oral communication.

These assignments, with large classes, can result in
the teacher’s homework far exceeding that of the students.
The personal and pedagogical benefits, however, can more
than offset this single disadvantage.

Some E.S.L/E.F.L. research has indicated that little
improvement can be expected as a result of composition
correction unless it’s done immediately (as ideally it
should be). But, in large classes, even if devoted entirely
to writing, this is usually not possible. However, the
following plan (which I intend to more systematically follow
in the future) has resulted in at least temporary speech

improvement as monitored in the classroom.
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The Oral English Class Method

A homework assignment is given to write about some

topic close to the students” lives and interests, or some-
thing personal about their pasts or about their future
plans. A few minutes at the end of class might be devoted
to letting the students get started writing, to make sure
all have understood the topic and are on track. The
following week, if not sooner, the papers are collected,
then corrected and returned as soon as possible. Students
who have made only one or two minor mistakes are asked to
carefully study those error sections, and are given
sufficient class time to do so, consulting the teacher if
necessary. The rest, usually the majority, are asked to
rewrite their papers (a new, clean copy) in accordance with
the teacher’s corrections and suggestions. The teacher
should admit possible misunderstanding of the students”
meanings and encourage them to discuss the corrections and
suggestions with him or her.

Most students don’t seem to interpret this rewriting
activity as undesirable punishment. After all, they're
writing about themselves; most want to get things set down
right.

Those who finish rewriting are asked to spend a couple
of minutes looking over their rewritten papers, paying
attention to the changes that have been made. As soon as
the first four students have finished (an ideal number for
the purpose) they form a group to discuss with each other
the subject at hand - in English only, of course. The
teacher circulates, helps, or spends a few minutes with each
group when time allows. During the discussion, students
should have their papers face down and not use them unless
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they are unable to recall some key word or phrase that they
need to use to express themselves orally. If no other group
projects are scheduled to follow, the teacher may want to
sit in and converse with the first finishing group, keeping
them out of mischief.

When following this procedure I have heard evidence of
the written corrections being recalled and carried over into
speech. So, while simply returning corrected papers may not
produce results, this one-two-three method does seem to,
both in writing and speaking.

Having one or more students tell the rest of the class
something interesting learned during the discussion from a
group member is one way to give additional oral-aural
practice to the class. An alternate activity (one which may
appeal to ‘writing class’ teachers) is to have each student
write half a page or so about something interesting a fellow
group member spoke of during the discussion. Their own
feelings or comments should be added as a conclusion. These
papers also, of course, should be turned in for later
correction.

The expectation of making either an oral or a written
summary of what another has said causes students to pay
closer attention to one another during the discussion per-
iod. In other words, such follow-through activities can be
used to further insure that real communication will have
taken place. Resourceful teachers will work out additions
or variations of these plans to suit themselves.

Another alternative is to have early finishing groups
spend a few minutes looking over the corrected papers of
their fellow group members. This could lead to additional
guestions and conversation as well as a cautioning regarding

the corrected mistakes. 0f course, this would only be
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advisable when the students are completely at ease with each
other and wouldn’t be easily embarrassed by showing one

another their errors.

Additional Suggestions to Teachers Who Give Writing

Assignments.

Use blue rather than red ink for corrections. Red
says, "Hey, you made a mistake here!" Blue speaks softly
and says, "Let’s work this out together; I'm just here to
help." Blue in parentheses says, "Yes, and here’s another
way of expressing what you probably mean here, but it’s your
paper so I'll respect your choice."™ Aand, if ‘color and
curves” alone don’t transmit those messages, the teacher’s
explanation and manner should.

Respond to the content of the papers. A student may be
trying to use the language for its primary intended purpose
- communication. If the only response students get from
their teacher is correction (even in blue ink) they can’t be
expected to react positively to either writing or related
follow-up activities. Just a few encouraging words from the
teacher on a student’s paper or a verbal response that shows
some interest in the content of the writing can do wonders
for a student’s motivation.

Responding personally in this manner has several times
helped me to ‘make friends  with certain ones who had been
maintaining a psychological distance. Improved attitude,
cooperation, and effort were noticeable thereafter.

While Part I has been written with the oral English

classroom primarily in mind, composition teachers, as well,
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might consider occasionally augmenting their assignments

with the same discussion follow-through plan.

An Introduction to Part II: What the numbers mean —- and

don "t mean.

The percentages given in the following section were not
obtained from tests controlled to determine proficiency in
the various areas of English usage. Being free to write in
any way they chose concerning a given subject, students
doubtlessly managed to avoid some of the trickier English
problem areas by skirting around them or by not really
needing certain grammatical forms in their short papers.

The 15% figure in the category "Conditional Case Error"
does not mean that the remaining 85% are proficient; it
means that some are, while others wrote in ways that didn’t
require it. What this and other percentages do mean is that
the reported percent of students either misused the form in
attempting it or wrote something which, unbeknown to them,
required it, thus earning their teacher’s correction.

The figures do not tell how often each student repre-
sented made a given type of error. It might have been only
once, or several times. The percent figures do show the
number of students that made the error within a limited
amount of writing.

Papers dealing basically with past, future, and simple
present tense topics were used in roughly equal numbers to
try for a representative balance in highlighting problem

areas.  Other factors influencing percent figures are that
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better: students, as well as writing more, tend to make
bolder attempts in trying to express themselves. Their more
'sophisticated’ errors may therefore be similar in number to
those of weaker students. Teachers, including myself, tend
to correct ’gray’ parts of a better student’s writing but
only the ’black’ errors of lower level students.

There are a host of ways to classify language errors.
Some of the enclosed could have been further subdivided,
been made more encompassing, or differently approached.
Occasionally errors may even have been miscategorized here
due to a misunderstanding of what the student had intended.

While over 500 papers serve as reference for this
report,; the error percentages have been taken from a repre-
sentative 200 papers from the, circa, 100 students, with the
following rationale:

Using only one paper (often less than a full page) per
student would usually have been insufficient to reveal
problem areas. Using more than two papers each, on the
other hand, would have inflated the figures and perhaps
distorted the truth. The percentages gquoted mean that
within about 300 words of writing, that percent of students
seemed to need correction at least once (often more) within
the given category.

If they managed to get through two papers without
committing those errors of omission or commission, then it
would seem unfair and misleading to brand them as that kind
of 'error-committer’ because of perhaps a single unchar-
acteristic lapse somewhere in their third paper. The exact
statistics are not the key; their importance lies in giving
us a ranking of the error categories in terms of frequency.

If you should find this logic unconvincing, feel free

to revise the figures upwards or downwards to suit your own
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criteria. The point is that, with due consideration of what
the figures don’t show or mean, they do, I believe, give a
reasonably fair comparative and quantitative indication of
errors and guasi-errors actually made by this group. Having
taught 1in previous years at three other Japanese
universities, I judge my present group of students to be, if
anything, above average in English ability, through no merit
of my own, having been found so at first meeting.

All selections are taken verbatim from the afore-
mentioned students” writing. While some error examples were
chosen for interest or humor, most are very representative,
and few, if any, are atypical. Longer selections, in the
latter part of this article, will, I hope, show that in
spite of the acknowledged errors, these students are doing a
reasonably good job of communicating - for which we can
commend previous teachers, and they themselves for their

perseverance in trying to master a very difficult language.
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PART II: THE ERROR CATEGORIES AND EXAMPLES

1. Lack of Capitalization of Titles Error Rate 82%
oo
* "the most interesting incident of the summer"
Mo R
* "my worst habit"

w v

* "Q; winter vacation plans”
The percentage figure given here, unlike all of those which
follow, refers only to first assignments. If I hadn’t in
some classes written assignment titles on the board (with
capitals, of course) the figure might have been over 90%.
It seems that most have never noticed that titles are always
capitalized, and that no one has ever told them. Let’s do
tell them. This is an easy one to correct. By the second
or third paper most of my students had remembered. While
we're at it, we should probably also inform them of the
convention of not capitalizing articles, prepositions, and
short conjunctions - the ‘unimportant words’ in titles
unless one of them is the first word, e.g. "A Day in the

Life of an Overworked Teacher."

2. Singular and Plural Nouns

2a. Nouns written using singular case in the following
should be plural. E.R. 71.4%
(Seedy werns

* ...and unfortunately, the road was crowded in London.

b & X 1. :
* Under a wonderful star I was chatdedlng with pretty
/7ﬂpn%4y4.aﬁwﬁ?b;ﬁquﬁao%wt)
girl friends.
* I wonder whether it was caused by a difference between

. . & . o
American habits and Japanese one or frdm individual

character.
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) 4
* When all the examineespfinished their tesg, I was told

to be given another chance.

2b. Nouns written using plural case which should be

singular E.R. 25.7%

*

I haveﬁhigh and soft voice £or %8

* We stayed at a station built for Teuri believers. The
rooms were clean, but the systemélﬁg%g very bad because
of the meals and the morning broadcast at 5:00.

* 7T°11 never go to this 1odginé§)again, I thought.

the | x awnds .
* all,musics were very nice.

"Every" modifies only singular nouns.
* T am verXAlooking forward to it, because I like tennis
very much and we will have parties every night?.
2c. Wrong construction of the plural form E.R. 9%

* We heard that there are many thiefs in that area.

"people" is already plural, except when it is used in the

sense of "varieties of" as in "peoples of the world."

caly are i lunale
* And I think that the catﬂm%fuﬁ/

is’sopoor, because there are

cate )

( . .
sonme peop1e§ who manage the cat g% like X lifeless

R A
object.
A
3. The use, lack of use, and mixing up of the articles,
Ila"’ llan"' and "the“

Articles "the" and "a" indicate important distinctions in

English, although in speech theyre both weakly stressed and,
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therefore, often almost inaudible or indistinguishable to

non-native listeners.
3a. Omission of the definite article, "the" E.R. 60%
* It wasgbeginning of the latter half of our badminton
season.

* OnA22nd of June, I finished my teaching practice in

#9¢
Nakano{9th)Junior High School.

School, court, prison, work, sea, and bed are used without
“the" when they are visited or used for their primary
purpose. Although "library" is similar in nature to school

and court, it always requires an article.

the

. . . (remaing)
But at{library a cooler is working and I can study very
comfortably.
3b. Omission of the indefinite article, "a" E.R. 54%

* It wasavery big shock to me, because last year, I was

in Yth ploce.
ran&ked 1nA@\**) /’LﬂﬂM%bd )

attendedl (o) a all.
* I(went tQAdr1v1ng school to getpdriver’s llsengé whole

[</x%%«iiﬁ%& wacatlon amijZ}a.mhbvuﬁz zeyy

through this vacation.

. (was) & R A ) /
* This isavery small incident, butyvery impressjed

/

" one )
incident for me.

3c. Using "the" when it should be "a" or "an" E.R. 31.4%
Many students incorrectly use "the" the first time a thing
is mentioned. 1In the following example, "mound" had not

been mentioned yet.

A
* When I came to the top of the mound, I stopped there,

and then é%g%%%7light and left to check,no carsAco@éﬁﬁ
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a
* At that school, no one had ever had the second chance.
3d. Using "a" or "an" when it should be "the” E.R. 17%
When the subject has already been established, "the" is

usually correct.

Jhe

* We decided to go sight-seeing by taxi. A driver was

, Ay P
very kind and we had our photograph takenfunﬁkjyhm..

Aiwczfcﬂwnuvﬁ?%' (. )
* So[while I trie M%o ski?%éf;musement, I made less
the
progress in a ski group.

3e. Using an article when there should be none E.R. 14.2%

. . > ‘ . a )
* But I'm going to Hakone to play the tennis w1th(my

wz/&witﬁlanglzf/nt?'é%Al4u£¢%)

friend.
(the)
* I began to play field hockey when I entered,University,

and my position is § goal keeper.
There is little logic involved in the use and non-use of the
definite article with various proper nouns. At the end of
this report a reference list of these conventions, with
examples, is provided.
i)

g ,
* The camp of my seminor is in the Lake Kawaguchi for

three days.

at) Lhe

* We skated in Korakuen Ice Palace and stayed inglokyo
International Youth Hotel near Iidabashi Station.

3f. Using "a" instead of "an" and vice-versa E.R. 5.7%
Among students who remember to use the indefinite article as
the lead word of a singular countable noun phrase, many
carelessly forget to substitute "an" when the next word

begins with a vowel.

159(12)



brtake) .. .
* On July 25th I was going to have 4 examination of

teaching English in Niigata.

* On August 10th, when I got up in the morning, I had %"

V% )
ache of my right arm.
It is the vowel sound, not the presence of a vowel letter,

which requires an "an"

)

£ . . an
* I've heard Brighton is a hour away from London.

(e

. )] Zo- a
* At my high school If/must not need tofwear an uniform.

)

And a few students admirably but incorrectly overapply the

rule, leaping adjectives to do so.

* 1 boughﬁ 5% large, delicious apple ;% there.
4. Failure to recognize an uncountable noun E.R. 16%
As expected, students had trouble using those nouns which
are sometimes countable and other times uncountable. In the

. °. . . .
following examples the nouns in question, which were used in

the uncountable sense, should have been singular.
* There were technical trainingé and traffic regulation
u
lectures in?%%hool carriculum.
* Maybe my vacation will be filled with hard work¥.
* And three of us ate some food® worth about fifteen
thousand yen.
. . . ()
* Then I'm going to study my summer vacation s homework3.

* After she washes her laundry, she hangs tﬁgﬁ up.
The second manifestation of failure to recognize an
uncountable noun is the use of an article where there should

be none.
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* I have % confidence that I trained very hard.
* But now I have realized that a teacher must always
study hard for A new knowledge.

One last problem related to this category is that some

failed to use a singular verb with an uncountable noun.
X) & .
* gtudents observed the school’s rule, well and their
. wrds
~attitude were good.
5. Wrong word order E.R. 42.8%

Since the meaning of a sentence often depends on what parts
are physically close to others, sometimes humorous and
unusual situations can be conjured up. A carpenter.who can
mend something without even being there has remarkable
skill, and most people would want to be able to drive on any

day of the week, not just on Sunday.

* The carpenter warned us not to touch the wall until the
paintgdried well, but my grandmother accidentally
/-/‘ Ao - ) . . L
{touched it. We were a little angry with her and/asked

: : (42 k) .
the carpenter to mend it on the telephone.
e B the p .
* Recently 1 mﬂpract1c1ngAmy father’s car. It is an
. an .
automatic one, so, My father teaches me how to drlve4§§>
PR B

* But I persuaded my parents by explihing why I want to

go the States(gggig:gzigg.

The placement of the key words "not" and "once" makes guite

a difference in the following examples.
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P 0T Lo
* when 1¥decide to do somet I/Wt intend/to
change my mind.
*¥AIl the fault 1s7Aot) mine.

6. Spelling E.R. 68.5%
The situation is not as bad as it appears. Most made only
one or two (usually minor) errors. (Of course, dictionaries
were consulted by the diligent.) Since English spelling is
phonetically inconsistent and arbitrary, we might do better
to put it positively and say that within about 300 words,
32.5% of the students made no spelling mistakes whatsoever!
Native speakers who are the same age don’t do a great deal

better.

Commonly misspelled words which were found in the student

papers include the following:

exercise: excersise, excercise believe: belive
seminar: seminer, seminor happened: happend
license (licence): lisence famous: famouse
vacation: vacatian, vaction forty: fourty
cooperated: cooprated habit: habbit
entrance: enterance technical: tecnical
spaghetti: spagetti decided: desided
communicate: comunicate easily: easilly
interesting: intresting signing: signning
examination: exsamination until: untill
transferred: transfered noisily: noisely
separate: seperate lens: lense
promised: promiced beginner: biginner
clothes: cloths rank: ranck

term: turm
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But confusion between "r" and "1" caused the single largest

group of errors in this category.
* T think we should drink pure alcohof?
. a
* In September I also have club activity and,game match
w) (in?)
t&%%ln at the autum é%ague
. o %
* I am going to stay at Ros Angeles for four weeks.
L2 >
* When we alived &t there, the weather was too hot.
( when) ﬂ”ﬂd& 2latlrorale
* and even if T elavolately made/teachlng plans, I felt
that they were not enough.
7. Preposition Errors
7a. Failure to use "during," which is often a much better
word choice than "in" E.R. 17.1%
G
*(Igﬂg%és summer vacation, I have plaﬁ&to go to the
a
States forghome stay.
() . ,
* 1°11 want to become a good driver, so I must drive many
. ¢ g ) .
tlmesﬂ%ﬁﬂ%ﬁe vacation.
dning. impuned.
* But @é@gﬁg@ of)that training, I g?oke my left knee
wrds -
badly andAbaﬁégé%%%g%{ay badminton by the doctor.

7b. Use of wrong preposition E.R. 65.7%

Although students made a great variety of errors in this
category, the mistakes involving "in" and "at" were most

frequent.
. R . (at) ..
* I said to him, "I'm a member og&%?dmlnton team in Seiljo
University."
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another)

( ) (%
*(§EGther pla@ff?zto go to the camp of my seminar and,of

A
o . at o
my association. The former is in Lake Nojiri.
on (lomedotp)
* The station’s staff stopped the air conditioning at
10:30 i %he night.
* Then the dog sat dowd%%he middle of the street and
A

s
lookedkgéngy eyes.

Since "by + (vehicle)" is appropriate only when used in the

uncountable sense, that is, as a general statement about

mode of travel, this student should have used "in."
* I went home ﬁ?'my friend’s father’s car.

"In the morning" would be correct in many situations, but in
this example "on" is a better choice.

” wag  (dineclions) ) (o72)

* After all, ;AaskeQAby three different women in'the same

morning.

As a general rule, "to" is overused.

: . G . . . d
* We will go ggAfleld trip once a week, and we will spent

the weekends witﬁf%amily.
* We had a game‘%gwﬁﬁgoromo Junior College gg last
saturday.
Students missed some opportunities to use "because of."
* It happeﬁ%ﬁw%§%ﬁy mistake.
é&%%ﬁﬁﬁ%is rain i caught a cold.
7c. Omission of preposition E.R. 34.2%

: 7
* My hobby is reading books and listeninﬁj%usic.
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Lovhoing ok
* While f%?étchéﬁ?pictures at an exhibit, an old,deaf man
A
. &n&D 7L e wnd. .
picked up a notgﬁand wrotéythe papé%@?é befﬁg artist.
. (the ?)
. Al
* ,..or every day on the train, looklngxpeople who take
7
oree
largefegfzze for one person, I get disgusted.

British and American English differ in regard to the next
example;in America the preposition "from" is necessary.
()

Y
* She graduatedASeijo Junior College this year an@Anow

working idicertain office.

7d. Errors handling special verb/preposition combinations

(two word verbs) E.R. 9.5%

s (banr) e ot &
* I went and too%fgtmovie withmy friend(in Shinju
R . r Lo . X
I'm looking f%ward for it, but for the camp, each of

Y.L Has
ugf junlor§$)have to make a book report.

* I made\ﬁ%é??g?%%@%¥{g?é?g?g%%b%v%?ﬁ%%%éi%zntest a5

mGch A% possible, in order to(gg?%grize.
7e. Preposition errors involving destination E.R. 14.2%

* I have not traveled £o anywhere for the past three
years, SO tﬁgt I just cannot wait for the trip.

* When we arrived g% there, we discovered that we had
forgotten the key.

* But I'm probably going to goﬁgome cool place where I
can play tennis.

s
Lo . .
* T went Shonan Gakuen Junior High as a student teacher.
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Lo
* In the middle of September, I'm going to goﬁKiyosato

(orz)

Heights in Yamanashi grefecture for thé seminarf§

training.

8. Verb Errors

8a. Wrong choice of main or auxiliary verb, infinitive,

gerund, or participle. E.R. 85.7%

To the students’” credit, the bulk of these examples show
that they flawlessly constructed the tenses, forms, and
cases of these verbs. Their error lay with a misunder-
standing of the exact meaning and use of the chosen verb, or
perhaps they chose one which would not normally be used by a
native speaker in that particular situation.

(nesenvesd ) .
* We pre-engaged a tennis coat for two hours.

remesnden ﬂ?mw@ Lo The Loeach. )
* And in particular I memorized that I went to the sea
with my club members.
d/ff/txﬁj F// ﬂ/»f'

* This summer, my family and I weré in my grandfather’s

. . . oUL pTe wad- g
house in Chigasaki, because my real house had beeh

bl (o permodeled ) ?

building.
K
; Foictrod ) (/9/2. j%f;&/ﬂ\ /o eagnred L%/}
* The fire extinguisher salesman cajoled us out of thirty

X yy
and five thoukhénd yen'!!

* 1 got angry and/cried to,fifth or sixth call, "You'd
{eall)
better stop or I711 tell the police.’
* We live in Tokyo in spite of having a house in Chiba,

MJWZLWMVQ/
because my father and I can’t go ) Tokyo every day.
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- (walehing)
*. We enjoyed chatté?%ng, eating, drinking, and seeiﬁg?ihe

cats.

Lol /3¢ . [MMAM{,VLWM/W)
* The bus put on a name—plate,A Zama junior ﬁ}gh/zghooL

Mixing up "say" and "tell" is a common error.
* I would like to gggéabout the club’s events.

. X &
*  One time I was said, "What a big ear, you have!"

%00 (B2 )
* Sometimes I say a lie when I have to say tﬁ%t, but I

don’t like to.

* After all, I made up my mind to continue my training

s [P ones,
without sayinqjgg%ﬁg é@ﬁknee%ﬂﬁ7 2

"Know", "understand”, "recognize', "learn", and "realize"
are frequently confused.

[ Learr) 14
* They do not understand at the same @?ﬁ%,

. i ;
* During the practice teaching, I7knew how’%zﬁgﬁééaching

was .

. X
* I was very surprised when I heared that she got
nannied e )
marriage, but soon I récognized that it was not such a

surprising thing, because she is twenty three years

. (A worriarn)
01d, and that is old enough for women to marry.

pedd Sradd to e
% ) ;
qf kne% how much %Aloiiiijﬁzéjfgéfgfg;he died

In some cases the meaning of what they wrote was the reverse

of what they had intended.
* I was very sad, because unless I @ailed this test, I

couldn’t have finished my curriculum.
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*

‘ ) gyﬁ {unuygbwy¢J
About a week ago, Father gave his bonus.

In . the examples below, verbs expressing a process were

confused with verbs which express a state.

*

8b.

(become)

1 hope that he will be‘a graceful dog.

...r I showed a picture of Sazae. Then, instantly they

Lrvting o X )
kept silent,(watégﬁng it, and began to laugh, and got

interested in English class.

To my disappointment his car gradually(;ent faster than)

ok Ere (fozep)

mine and I could no longer cat¢h up with him.

Conditional Case Error E.R. 15%

If we hadn’t been so hungry, we didn’t want to go

@yww&w.mszwcww&wi%ww;mww%ma
there.

<;¢mw&a/ﬁaiﬁ“zg%g¢>,4ﬁwxw dome E
I know itlis the/best fthat I do it/taking a long time

and consider a lot of things.

If theyssit more(neatly, one more person can sit there.

srade (.

If I make good use ogmtime, I must be able to have time

with my heart.
in the
I wonder why she needs to do such things earlXAmorning
el
every Sunday? If sthsometimes do so, I could bear
(it )
them.

I could notﬂ;équlre a good mark, I will be

QW/XXWMW’@N&Z)(?%) (dre on —
* But evenVif"

S (s i ghts g oty

glad to continue to{do one things hard.
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aéwnmﬂ% PO o @
* And theyldldn t plan to makgAbathroom because if the

S x 1 thovghis /
new house hadAtﬁé bath~-room, my parents/would think/

Vﬁ#v{j&f/w’/‘tm k. émtdé
that I didn't ggféz the old one.
8c. Difficulties in Constructing Correct Verb Phrases

E.R. 88.5%

Errors in the present and present continuous cases

%ﬂ%‘ﬁy .  Ahe . .
* Once %Kused to getting up early in morning, I think it
wAll it e
is not difficult to keep early hours.
= g o . - . (nepe *
* Now wé&éet vef@ big berry and it’s gettlng(redg so I am

palete U e

looking at it so?often, so the birds cannot eat it.

Py sy

* My pet peeve is the person WhO(lS 51tt1ng:w1th his legs
a
crossed boldly in the crowded train.

Errors in the narration of past events

wpd”
* In May, we had a game which is very important and hard

a
as,team match.

[ went)
* There are two elevators, whose doors opened at the same

. el
time. In one of them there are many young ladies, and
'V)’L . .
4 the other, many university boy students.
o wrrdd
* First, I, disappointed to hear that I will stay in

Brighton, not in London.

* This year, I couldn’t get this regular position on the

i aince
team. It was, blg shock because I have confidence that I

;f;,zwL
/Atrained very hard.
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Errors in the description of future plans

v .,rt/wgz‘w“ [ Rearn)
* Icge%;Q;Amerlca because I want to know4Amerlca
* My summer vacation has not long period.
g2 (@honit) _
* 1 tell you,a terrible experience.
gl the  of v
* Those things mean I live with my mother, only,tw9
will e . ‘ .
* It is my first trip to European countries, so Im
HhoaZ it

looking forward to everything,happen there.
Future in the Past

One of the more difficult constructions results when
narrating a situation in which a consideration of the future

was required at the time of action.

wonld e

* We considered what was the best present.

il Learre
* So it was planed that the bus left from the school by

5:30. -
{ bhowe) .
“1he bl A ﬂ//w’/ﬂ/ an/
* The doctor told Uslto give ‘her afeperatlon at once, and

toeedef De .
that it was easy to operate 1tse1f

v s
{ ,’/)/Lﬂ L the ope 2alion. wwoesk
) /

8d. Errors using “can" or "could" E.R. 20%

Usually, "could" should be avoided, as shown by these
examples.

e /m/
* In particular, we céuld have a chance of seeing a
shooting star sometimes.
*# I enjoyed swimming, but the time I could enjoy/most is

at night.
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ﬁ?After 211/T1 fcould appear/in only three games (Regular
players have to play ten games) and w;\couldn’t'get the
first prize.

o Aadd
* But I/;ould have/funny and. confused feelings that

night.
8e. Non-Agreement in Number of Verb and Subject E.R. 25.7%

x
* The other two plays tennis very well.
(tw)

A
* When my mother ask me the same thing twice or three

times a day, I soon shout loud%%I told you about it
" I
o (A Lot o abond that )
before!" Ve 45@%%?7
Using "was" instead of "were" with plural nouns is a common
pattern among uneducated native speakers.
AL

* When it stopped, the rooms was so hot that we couldn’t

sleep.

wenenl
* A few days later, I saw there wasn’t any berries there.
Words between the subject and verb sometimes cause mistakes,

especially when the word adjacent to the verb is plural.

Lot or A

* Each of usy juniors? have to make a book report.

] (gminmuﬁgy v
* Even looking at®them/make me shudder.

8f. Errors Using Gerunds E.R. 17%

* On the contrary, if I miss to eat even one meal, I can
. (<)
easily lose my weight.
W

g
* Last Sunday I went to drive to Jogashima with some of

my circle members.
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8qg.

8h.

9.

* I'm looking forward to?ggylhere.

Errors Using Infinitives E.R. 19%

e
* I am going to traveling, San Fancisco and Hawaii.

* We wania‘ive as many) plates to,customers as possible.
) p

Errors Using Participles as Adjectives E.R. 9%

ST .
* It was a raining day and it was very cold.

a (food amaceidert)

* I've never /crushed)in spite of my brakggétyle.

Noun Errors - E.R. 60%

This category contains a variety of errors, including

choosing the wrong noun, using the wrong form of the noun,

omitting the noun, failing to use a better alternate choice,

and mistaking one noun for another that is similar.

* The eraser was worn out, but I was very,very moved by

A

her mingéz
([ Lols ot maght) .
*In the midnight, I got up and went out to the passage.

o

TN X

* I and’?y teamumates of the Archery club took part in
e

x%«%@&k X .
all subjects?! tennis, softball, table tennis,
A

basketball, and badminton.
* 3 1 Ww
sRecent Interesting Experiment.
* I heard a very clear bird’s g%zg?very near my room.

a el
* But the company I sg;ched has the main room in Nagoya.
( Lovteed)

* T Sought around me, and under my sheé%, etc.

* A special feature of his class was his gesture?and

playéhﬁm”mw7 hrrmanibagy !
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* A student must study English, mathematics, Japanese,

social study, and so on.

nale.

ATt "
* They do not understand at the same time.
* When students feel passion from a teacher, they try

( P . .
themselveg to understand what he is saying or teaching.

* 1 ,payed attention not to do the fault of yesterday over
{ W MW?/ )

again.

There is often a use of "sea" when "beach" is correct.

(
* As soon as the tests finish, I will go to the sea by
MnkQJLAme_ w ) At
where a friend of mine has their second home.
{,
* And I have a plan to go to the sea after the camp.

10. Errors Using Adjectives E.R. 40.0%

ot
* Then I took the half eated berries and other damaged

thom_ 2t —
berries and puf e edge of tne veranda (s Tine

* I hadn’t played tennis for a long time, and I was

pleasure with my game.
i ) { Lr)
* A friend of mine sold it to me for a cheap price.
X . w ) X)
* In the first week when I°d began teaching, I°d found

ﬂ¢«fz4fy ~'o¢,4%ﬁ¢a%»£ﬁ

teaching uneasy.
Adjectives expressing quantity caused trouble for some.
* I think a person such as in Geino—kai/always has no
privacy in his 1life.
Errors with "so", "so much", "much", and "very"

g - ot a,A&/foAg@ZVfA&ﬂ*L'

* Anyway I have much’split hairs.
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* My partner was Nakamura, a man about 35 years old. He

AL
was sofkind.
. > . . ruch
* I'11 very enjoy the vacatloﬁ?ee%

* I am veryslooking forward to it, because... -
Comparative and superlative case errors:

Leen)

* I became more healthy than I was because of playing
field hockey.
* As a result I became fat more.

* There were three reasons....third was most bad.
A

11. Errors Using Adverbs E.R. 31.4%

* I want to spend my summer vacation gﬁjoyfully.

'

. <
* Though I don’t travel very little, I spend my summer
vaction fulrilg @ (”M?”Y”’M?)

12. Errors Relating to Time E.R. 28.5%

{ canit) (e the)

* I can not get up early every morning because I always
‘ i the ;
w%§£ to bed at two/ﬁidnigg§?$%¢??
o Jf@f ;u&%@%ﬁ
* My worst habit is that m bored ‘soon.

Students had trouble with time references when they were

narrating past events.

* I thought I had to go to Niigata right %ﬁﬁyfﬁ%ﬁﬂﬁfétaiaﬁz)
Aegore

* It was the same place I had visited a few days ‘ago.

The il (an) (become)

* Tomorrow¢?Il was going to have the examination to be a

teacher.
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13. Errors using Conjunctions E.R. 31.4%

"Then" was a major culprit in this category.

. ) o Lo J vt x
* You might say I have a trial spirit. Then my hobby is

not just one or two, but, in fact, many.
Ao

% She told me we should have a party for him. Then, we

Al the
/had a party for hanonAlSth of June.
Mistakes with "and" and "so":
(bt ) (was) (there) .40
* This place is far from here, and we stayed nearby.
 (place) and
* Tt was a clean and large public space, so each private

wad >< .
roomﬂconnecteted by a corridor.

When connecting parts of phrases in negative sentences, stu-
dents often forgot that the preferred conjunction is "or,”

not "and."
* T am not a queer and strange girl. Perhaps I am
ordinary and conventional.
. oL, ,
* The job was not so pleasant and interesting.
* She said, "I want to be a student again. Working in
(an
thé}office isﬂgg?hardﬂu though when she was a student
. . . ) oL
she didn’t like studying and college.
. (g7 dpivirg) 4 ;
* We decided to’/drive &nd drink or ‘eat in my house after

the drive.
Sometimes the "and/or" swap was made between independent
clauses.
* I can’'t wake up on time in the morningaggil can%jéieep

early at night.
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Another frequent mistake was to choose "and" rather than the

preferred "but."

* I am cheerful, honest and considerate to other peoplel,
A

Lud

And sometimes I am short-tempered when I am very tired.

14. Sentence fragment with "because” E.R. 17.1%

The students were actually very good at creating complete
sentences. Except for the many instances of breaking a
sentence at "because," there were practically no sentence

fragments in all of these student papers.

* But every day I am fighting with myself in my heart?&

(nﬂZ? wire Lov nunch, J

><
Because if I will eat more, my welght will be too much.
A@zqazmihgva
(Doctors say 7)

Lo
* A doctor Bays it is a bad habit of eating before you go
to sleep?, Because our stomach doesn’t work during our

sleep.
15. Comma errors E.R. 22.8%
The number of errors of omission was nearly the same as the

the number of errors of commission.
* It was not an interesting or pleasant incident/but it
wad i
is the most impressive one for me.
* One is 301nt camp with other universitiesX »and We are

A
¢ g )
going to learn "gﬁfgfzg"
TN / %
* Nowhere I\SEU1d see my 1ens¢. I sought around me," and

under my sheet, etc.

* Then/my stomach made a big soundf<on the way to,30th

floor in the elevator.
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The author of the following example intended for the apos-

itive, "where my sister lives," to be an unrestrictive

restatement rather than a restrictive narrowing of the mean-
ing of the proper noun "Belgium." Hence, a comma is

required.
* Next vacation I want to visit Belgium,where my sister
A
lives, 1f possible.
16. Upper case/lower case errors
16a. Upper case which should have been lower case E.R. 8.2%
* When I was a junior high school student, I belonged to
y .
a Basketball team.
A a . ! >
* My Summer Vacation has nopAlong.perlod.
A
* We went to TOMIURA shore in Chiba.

16b. Lower case which should have been upper case (excluding
title errors) E.R. 11.4%
(X) 4 e
* On last saturday there was a big event. That 1so4a11
Japan g%udent g;sembly.
wm //m,%a.&u)
* T wanted to say "my mother made me delicious food’
every day."
LA ) Sove a
* In September, our seminer is going to make,summer camp

in Hotaka, Nagano prefecture.

17. Negative sentence errors E.R. 8.9%

(. all
”jinu%g{i%&zuaiéAuouuﬂ;¢&vmzé
* We thought the seats were all not reserved.

e
* g%y of them is not easy to complete.
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77&QQ@VL3/AaﬁAuf¢¢V£.
* Both of us didn’t go.

18. Miscellaneous errors E.R. 80%

%

f; is a problem for all teachers hbw to make more

students understan;;t>

* My student had a test. I'm always anxious about the
result of é%g test,as if I had a testﬂﬂ?ﬂ&éﬁ

* 1 drank some thfﬁ3§f§§”§§ able to %rihk)like water,

7 (g te) ot the

orange juice, pure beer and so on to,/put off”’ fire.

* We made éﬁﬁgise léggly in the room.

* When I found 5§t her shéw?éppgg%on another girl’'s

shoulder.

: IR
* Something black came into the room and flied from the

Wffl,fa/gc)
* He hates celery best.

Sometimes the students know the right phrases but use too

many of them.
*(ﬁfger a while}l could stand up ét lengthc)but I found
that I'd hurt my 1eft<ieg on th@)knee.
* We enjoyed the day on his sailboat. He was nice enough

totreatus@é@ik@x@gularcrewnwmber&
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INTRODUCTION TO PART III

The following section is made up of a few complete
student papers, retyped exactly as they were written in
their original drafts. The selections, not all of which are
from the current academic year, were chosen for interest
(not English level) and for the insight they give into
student thinking and activities.

With this section, I hope to show how well, in spite of
frequent errors, the students are able to express them-
selves. I also hope that other English teachers might be
stimulated by reading the following pages to act upon the
suggestions in Part I regarding the use of this type of

writing assignment in their classes.
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MY WORST HABIT
I sometimes go to my B.F's home to make’a cook. I go

there once a week. I shop before I reach his home¥, But I

A
4Qﬁaﬂ ;  memember
think onlyﬂthe day’s menu. In short, I don’t think the

~ | > /ww[
foodS that quought before. So the vegetables and other
X . . . . C o
foods, and the seasonings increase naturally in his dining
s of
room. . For example, there are two salt pots, thregjﬁéyon—
naisi, aﬁé three pieces of cabbage, and so on. Three days
+ o, (coplgmd)
ago, I bough”six onions to cook. I opegd a closy to put
< e A . .
into then%x And a great lot of onions fell ‘down on my head

/)

with great noise.
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The Most Interesting Incident of the Summer

’6’[¢MWMAWW

(x)
My friend in juhior high "school got marrled on last
Saturday. I didn’t attend the ceremony but went to the

party to which only the new couple’s friends came. There

“urene "
are about seventy people and I couldn’t eat(ﬁsfi;?much><

Because the place was too small for so many people to move.

X 4 dEd .
My another friend”and I felt sad because we were looking

T frawe
forward to eating some good food. Otherwise we didn’t want “maz,

)
X/g/% /Ww—wfﬂ,)
to go therel, or the husband and we had fought against each
A
other a month before. We didn’t want to fight because we
met for the first time at that time. But he drank too much

and was too unreserved. And he began to complain about
(o)
women. We got angry. And we fought though weﬂwanted to

talk happily. So we don’t like him so much. But we like

A0
our friend (and food)x And we went to the party. But the
W@ZZW")
husband wasAunreserved forjall /things.) For example, he told
Mfﬂ/?d— d
: conbednl foct
me "Why don’t you fight, today?" loudly. Why can't thtalkﬁd

A

(
about easy or happy things? It was,very strange party.

The Most Interesting Incident of the Summer
2

I went to Hodaka this summer. It was, my seminar camp.

We studied a lot but we also have a party every night. On
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the 2nd day,we talked about a strange person who was in our
A

. ) . (Aorreone)
class. One day in the English Conversation class,one asKed
A

him if he had a girl friend. He answered, "Too young." It

gave (e )

was the only answer that he Said to the question. For the

question, "What do you do on Sunday?," he answered, "Close

o
the window." We talkedﬂeach other, how strange he was! I
had a very good time at each party, but this was one of the
abrit

topics which we laughed ,very much.

* * * * * *

My Pet Peeve

My pet peeve is a smoker. I hate the smoke of cigarettefb

1
Especiaay, if someone smokes while I am eating something

the
good, I really hate him%, Because smell of the smoke kills
A

the good smell of the food.

ﬂg) a P
Secong, in the cafe, the smoke make my hair and my

clothes ill-smelling. Even just after washing my hair, if I

(//&f)— S V2 77/ S
%m in front of a smoker, I will feel that my hair has been

a ><
dirty. After I go to the cafe which is full of smoke oOf

; e e e
(é;gare§397 I always take,shower.

NGNS . . A .
Thlré, in the train or in the car, if there are many

4
smoker and there is little fresh air, I will feel sick at
a/ <
once. So, I always take, no smoking car. I am happy that

[ ere o vy éﬂmnécy P
none of my family is a smoker.
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My Pet Peeves
. .
I don’t like my ggt%ﬁf§2?4wives. They are very Zﬁiﬁgﬁ?' They
9117)g@C]bn&vvaiQfal%npt/mty/&gh)
want to see my life and they are always talking in front of
>< . . <4 .
my house about the other people’s life style. So I don't
el

want to meet them, because I must g%lute them, °good
A

mornlng, ﬁgllo, and ‘§ood evenlng They stare at me from
A A A A .
(onlis) (Ar) M«/m//mg forg
head to feet andAthen they salute me. I don’t like them! I

Checome)

don’t want be like those wives.

My Pet Peeves
» ) (g )

I hate those who calls for a long time at the telephone
box. Of course they know that there is a long row of people
in front of the box, but they keep on calling.

I hate those who try to sell things by telephone. Once
I begin to hear their saylng, it is very hard to hang up
before I promise him (or her) to meet. So I always answer
those telephone calls like this: "Sorry, but Yasuyuki hasn’t
come home yet."

2 )

I hate the trucks that change newspapers for toilet
paperg. They often disturb my comfortable sleep or my study
with their loudspeakers.

I hate the railway crossing near Seijo Station. At 8

- . . . P .
o’clock in the morning it often never open®for ten minutes,
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or even more than that. I suppose many students have exper-
iencedéhag&?;Z} are)late for their first class because of
the hateful crossing. Of course I am one of them!

My cat often gets up late, especially in winter. When
I must get up at 7.20, feeling very sleepy, he is still
sleeping beside my pillow. I hit him on the head and he

opens his eye (not eyes) for a few seconds and then begins

to sleep again. So I cannot help relapsing on my bed!

My Worst Habit

I sometimes speak to a friend on telephone for a long

(fe) (call)
time. %Z%trecord é%nthe longest talk is seven hours. When I
Lo Lontg]
AtalkedAthe friend forAtwo hours, I could not hang up@

bs

L ) XX %

Because I don’'t like the loneliness after(I hang it uéS But
/2 ) %m

I decided that I never talk for such a long time“because I

felt sick the next day.

Crazy Spring Vacation

During my spring vacation, about two and half months, I
elthler o
was always, eating but sleeping. I'm sure now it was what

‘e . : >
was called "overfed" Actually I ate everything anytime as I

amdl .
could by myself, ,went to the various restaurants around
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Tokyo}. for example, I love India” food so that T appeared

oo ale w

three days in the .same res_taurants, and Chinese food d¥
A

hﬁmbgrgerfénd so on. Especially as hﬁmogrgerf'l tried to

®
compare which shops gave the most tastely, and reasocnable

LiﬁﬁJ (oponetele)

bgrgers. Then Mos_Berger won it. But my crazy interest
. V.

continued. Everggay on the way back home, I went to a

Like abin? ‘

supermarket as Ihii, and put everything that I wanted to eat
WJ ) . t

into th& shopping bag. Each time I spend a lot of money.

the foorl Lale aZomigtl! 4.,

Then I ate them at midnight! - Whole a loaf of bread, cheese,

. 4 . L% .
a few piece of cakeg, cookies, frults all sweets, everything,

il A o eaden 4&,7{¢4¢1%fvﬂyﬂuwn)
as 1f I ate all of thlngs in“the supermarket. At last I

lost my market money, whlle I gained tcrr1b1g4welght

S ek e )

naturally. Some friends who didn't meet @ féw months said,

»

a B Lhal
"Oht You look,little fat, don’t you?" At the moment I
ALE: fW/&m)
notlced that how crazy I was.
e (a)
Now Iﬂgrngg lose £§ weight and excercise, s@fgo to the
) Lk he o

health club. But I don’t want to be Karen of Car&penters.
You4th1nk how stupid I am, but this is the veryffé ing of
WWMM“W?

a, i P2
oung glrl,Aearly twenties.
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‘gin)
(The Interesting Thing Which Happened Recently

Recently Ive been absent from school. Bver?@ay I go to
. / )
the hospital and back home. So I've not experienced‘gg%
. (B LGt ‘
interesting thing. 1In the hospital, Mother is lying with
. . The ‘
other patients in a room. ,Other patients are old women.
And Mother is so bad that she cannot clothe or eat by her-
self. We employ a helper who takes care of her. She is

almost as old as Mother. At first when I went to the

hospital, I felt depressed. But as I went there everyday, I

made friends with some of the patients. They told me
) . . . {dome)
various things about their lives .... a pleasure .... a hard

life. I reallyﬂgﬁgﬁgﬁ% old women had much more experienceé
then us, young people. Their talk was very useful to me.
Especially the helper’s story about her life was very
shocking to me. She was born in a poor family. Her father
was a bad drinker and violent man. She couldn’t go to
school. She had to work and work all day long to make
money. But her father spent the money on gambling. When
she protested to him, he beat her violently. She told about
her hard life to us, showing the'ﬁgggé)which she got gg?her
back in her childhood. I have never seen such a pitiful
person around me. I think students in'Seijo University live

in a quite different world from hers. They are happy and
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rich. Recently I thought I was a pitiful girl because I
couldn’t go to school enough or have a class on account of
my mother’s sickness. I couldn’t work at a part-time job or
travel with my friends. And everiéay I had to take care of
Mother and do household matters. I've been stressed for
more than half a year. But after I heargd the old woman's
story, I reflected on myself. I felt fight in me again. I
really th;nk it is important and useful to hear other

people’s stories. It was a wonderful experience for me!

My Summer Experience
I went to England last summer, and I travelled all over
the U.K. This story is what 1‘@ﬁ?@§2§“§; Canterbgry.

I visited Canterbgréy at the end of September with a few
friends, who I made in a class of the English school. We
saw the Cathedral and wandered around, and got tired. We
went to a tea-shop and enjoyed tea time. As we finished and
wanted to pay% the check, a friend of mine orderedﬁgd
waitress, "Bill, please." And then after a few minutes beer
came before us. We explained, "No, we meant,bill." in vain.
Fofv%éxt %?gg'the lovely thing served %ég us was milk! We,
then,ﬁﬁgg;erateg, gﬁ? almost cried, "We want the bill,
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PLEASE!" So-she smiled and apologlsed for her mistake.
Then kindly and obligingly she brought us some 'ind of
beans. Indeed, that seemed the last straw, but she finally
/fét%f « .

managed to understand what we meant’ (forth time!) Thus we
(g%) .

won the bill at last.

over ) .

Anyway we lost the self-confidence about English, but
they say these things often happen in the improving stage of
English acquisition. -

Bk feel fad . Sha omocy feave Lrcon

W%WWW 7 7
Mﬂ%ﬁ%@ﬁﬂzww¢%m7?Mt&%f&%wf, 2.0

The Love of my Parents -—--

My parents have been getting along very badly for many
yvears. Since I was a little child, I saw many quarrels
between them. I heard them blaming each other every day.
There was a very colg air/fﬁugge house. (I dare say it was
a house, not home. I really felt so.)

I knew that they wanted to get divorced but they couldn’t
for é financial reasons and for the children’s future. My
father is a type of typical old Japanese husband to his
wife, though he has very international ideas concerning

2R
other things. (I think his ideas mixed up---) He had a

(41)130



girl-friend outside, and came back to the house very late
almost every night. He didn’t like his wife--my mother, to
go out. He called her "the maid". My mother has been
tolerating such treatment by her husband. It was the only
way/of her because she didn’t know how she could live by
herself, alone.

I felt very sad to see them and I prefeﬁéd.going out when
they were at the house. But gradually I became a little bit

u . i . .
accostomed to it. maybe it was that I was neglecting to

r
see and think about it. I thought I would never mary.
. @ A

But recently, I realized that my mother looked happier

than before. She doesn’t cry as much as before. She often
/ )

laughs, she often has smiles on her lips. And one day she

. X .
said to me after the dinner when my father was out. "Ran, I
think it’s important not to give up anything. . My belief,

. . . ) (ian
I've got recently, in my life is toleratiing If you
tolerate and never give up, everything work it out," and she
told me about father’s recent change.
£ (bar) , )

Actually my Father changed, I could recognize it. How

should I express the change?! It’s so hard to tell in

words---but it seems for me as if his eyes are now looking

inside the home, though they were looking outside before.
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I often hear that most bad husbands, violent, selfish,
. : ot
and unkind will turn,to "not so bad" ones when they become
old. But I was thinking that such a thing would never be
( tre. zf)
applied %o my father. I thought he would never change
whatever would happen to this world. I was really afraid
ﬂwﬂhﬂ7 L

that there was much®possibility for my parents to get

4

; . / became .
devorce®after my sister and I|{would have get)lndependent
from them.

X
But, unexpectedily, he has changed recently, anyway. Im

A
reliefed thinking of my mother. She’s,anyway, happier than

before, and it’s really good for the family. I also feel

happier for some =--- but, then, at the same time I'm afraid
i , //W ) . ( /7( }
of my future. I wonder if I'l1l have such tragedies of

000 Lo alleTo sondsopts
i Fehem?

/ﬁ[ﬂ' }
marriage? and if 1’11 have them,(can I stand with
) . s uch W
And, if tolerating so much so long really worth hard doing

to be happy in my life?
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Part IV A Summary and Checklist
(of areas for teachers

to re-emphasize to their students)

The following "top 21" rules and admonitions were
selected as covering the high frequency error areas in which
focused teaching and study effort is most likely to result

in marked improvement:

1. Pay attention to whether nouns used are singular or

n "

plural. Use "a," "an," or "the" with the former, and

usually "s" or "es" with the latter.

2.Pay attention to tense, especially simple past tense,

changing the verbs accordingly. Use the past perfect

when from a certain point in the past the narrator or

subject looks back on earlier action. Ex: I didn’t playbx

tennis before last Sunday.

3. Capitalize titles and proper nouns including weekdays,
months, and prefectures.

4. The two most common ways to render dates are "On March
(the) 22nd..." or "On the 21lst of December..."

5a. Don’t use "to" before a gerund. However, "to go" is fine.
Bxs: I'm going to go skiing. I'm going Eé(é%%ggéng.

Sb. Don’t use the preposition "to" before the following
words: abroad, home, there, or before compound nouns such
as outside, down£own, or upstairs.

6. Remember that adjectives and the first part of compound
nouns are singular. Exs:fz dayé trip,;éhoeé store
7. Be cautious of beginning a sentence with "because.” Stu-

dents usually create sentence fragments when they do so.

Ex: I'm very happy?'ﬁécause the rain has finally stopped.
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8.

10.

11.

12.

13.

14.

15.

"Could" is much overused. Ex: I could find out what my
grade was. Or, if you really want to emphasize the idea;

Ex: I was able to find out...

. "Enjoy" is overused. It does not quite include or sub-

stitute for doing something. Enjoyment is a result or
happy accompaniment of an action, not the action itself.

Ex: (to initially inform) I enjoyed playing tennis yes-
terday... (and if you insist on making us all envious)...
and really enjoyed it.

Usually replace "and" with "or" in a negative sentence.
Ex: I can’t swim, ski, agg ice skate.

"So" and "very"--Except in a few trite expressions, : such
as the bride’s gush "Oh, I'm so happy!", statements
needing simple amplification should be modified with
"very". "So" needs a conclusion. In the bride’s case, it
is implied-~"I'm so happy I could (cry!)" Exs: It rained
%%?hard. It rained so hard that we had to swim. The
second example 1is grammatically correct (though of
doubtful truth.

Learn which of the most commonly used nouns are normally
uncountable and treat them accordingly, that is, don’'t
use articles and plural forms. Exs: bread, rice, all
liquids, hair, fruit (the word), luggage, baggage, music,
work, homework, scenery, etc.

Possessives (especially inanimate) are often awkward and
unnecessary. Exs: our schoof?;)campus, my homéég garden,
the hospita{é)room, my seminagé)teacher

. . > .
Put yourself last in a pair or group. Ex: . 1, my sister,

>< .

and her frlend.@%%‘J- c -

Don’t write or say "my friend..." unless that friend has
already been named or mentioned. Instead, use "a friend

of mine..." or "one of my friends..." To use "my friend"
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implies that you have only one friend in the whole world.
16. "Have to" is more commonly used than "must" and, unlike
"must," it offers the convenience of having a past tense

Rad Lo
form. Ex: I must study hard last night.

17. "A lot of" is more commonly used than "much" and has the
advantage that it can be used with both uncountable and
countable nouns. Exs: I ate‘%é%% for dinner. We had
éﬁéﬁsfgeans.

18.Don’t use "my" until its yours. Ex: I went shopping to
buy’ﬁggwéhoes.(5571/”gﬁﬂ%%7

19.Midnight means 12 o’clock at night. Don’t use it when
you mean "late at night," "after midnight," or e.g.
"about 3 A.M."

20.In spelling, pay special attention to words with "1" or
"r" in them.

21.Don’t forget to change the verb (add "s" or "es") when

its subject is third person singular.
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Often Confused Words and Phrases

Because of similar meanings, the words below are often
confused. It's quite possible for the word or phrase on the
left to be the best in a given situation, but students
should be cautioned that they are often less appropriate
than the words and phrases listed in the center column. On
the right side of the page, some examples have been included

to add further clarification.

say tell I have a story to say.
come . go

bring take

see look at, watch

know learn, understand,

hear, discover, find,

find out, realize

Lo
early quickly My mother saidAget up
. . >
find out find I found out my purse.
by until I’11 work on it by

late Sunday night.
I must turn in this
report until Monday.

chatter chat

nodle

get in/on ride I/éot on)the train from
Shinjuku to Seijo.

get off get out of (a car)
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put on

put off

ashamed

hate

silent

be

narrow
cry

borrow

by

tiresome

dust

had to

both didn’t go
think

hardly

almost
exercise

wound
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wear

take off

embarrassed

dislike

quiet

get or become

small

shout

loan, rent

because of

tiring

trash or garbage

should have
neither went
wonder

hardly ever

Wl
I put on my new dress at

the party.

I was ashamed when I

slipped on the rug.

The children were very
silent.

I want to be more
relaxed as I grow older.

My room is very narrow.

We borrowed a row boat
at the lake.

v becandeof
I get angry by the phone.

%MC oL
I had to go7there today.
al1)

most of,almost all| We ate almost,the candy.

practice

injure

A



o1fRerL L

man person {male or I am not a.%ﬁg?ﬁ:ho likes
female) parties.
sometimes occasionally, rarely,
often, frequently
go to get to T always go to this

this university just

in time for class.

wish hope

sunburn " suntan I want to swim and get a
Sunburn.

cut my hair have my hair cut I11 go to the beatty

/éavﬁnﬁgﬁéﬂ&vawt.

shop to cut my %hair.

wake up get up

accident incident
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A GUIDE FOR
THE USE AND NON-USE OF "THE"
WITH PROPER NOUNS

1. PLACE NAMES
THE

hemispheres

the Western Hemisphere
rivers and canals

the Mississippi River

the Panama Canal
oceans and seas

the Pacific Ocean

the Japan Sea
peninsulas

the Izu Peninsula
deserts

the Sahara Desert
buildings {(usually) and ships

the Marunouchi Bldg.

the Queen Mary
bridges (in the U.S.)

the Golden Gate Bridge
tunnels

the Lincoln Tunnel

the ~ of ~

the (Bay) of (Biscay)
the (Gulf) of (Mexico)
the (City) of (Rome)

groups of states (unions,
republics, etc.)
the Union of South Africa
groups of mountains (ranges)
the Japan Alps
groups of islands
the Canary Islands
groups of lakes
the Great Lakes

the East, the Orient, etc.
the Kanto Plain
the Kansai District
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NO THE
continents
Asia
countries
Brazil
states & prefectures
Texas
cities
Nagano
sections of cities
Shinjuku
avenues and streets
42nd Street
parks and squares
Central Park
mountains
Mount Everest
islands
Tahiti

~lakes

Lake Michigan
harbors and bays
Singapore Harbor
falls
Niagara Falls
beaches
Shonan Beach
religious place names like
"Heaven" and "Hell"

Southeast Asia
northeastern Japan
Kansail



2. INSTITUTIONS
THE

nuseums

the Goto Museum
hotels and inns

the Imperial Hotel
institutes

the Red Cross
centers

the Foreign Student Center
banks

the Chase Manhattan Bank
departments

The Department of (State)

the State Department
ministries

the Ministry of (Justice)
railroads

the New York Central

COMPANIES

the (Sony) Corporation
the (General Electric) Company

NO THE
department stores
Macy s
hospitals (usually)
Bellevue Hospital
abbrev. of institutions
(frequently, but not
countries or the U.N.)
NATO
stations
Yotsuya Station

sony
General Electric

UNIVERSITIES

The University of California

3. PUBLICATIONS
newspapers
the New York Times

MAGAZINES

U.C.
(Iowa State) University

Magazine is not part of the name Magazine is part of the name

the (Reader s Digest)

the ~ Monthly
Report
Review
Journal, etc.

(Time) Magazine
(The word "magazine" is
often omitted)

BOOKS AND PLAYS
(must be memorized individually)

The Grapes of Wrath

4. PEOPLE S NAMES
titles without names
the Ambassador
families
the Joneses

West Side Story

names
John

title and name
Ambassador Smith
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Some Elements of Style

Word Division
Unlike Japanese, in which there is no reguirement to
keep the characters of a word grouped together, Words in
English are treated as single units. The best advice to
students of English in regard to word division is usually:
1) Don"t do it. (If it is too long to fit as the last word
on a line, its safer and usually better to move the entire
word to the next line.)
2) When you have an extra long word and really want to
divide it for the sake of balance or paper economy, use the
following guidelines:
a) Divide only between syllables. (Please. consult a
dictionary or other reference.)
Exs: birth-day, never bir-thday or birt-hday
b) Don’t divide at the end of the first or last lines of a
page.
c) Don't divide the last word of a paragraph.
d) Each part of the divided word should have at least
three letters.
e) Dont divide a word with five or fewer letters.
f) Don’t divide a one syllable word, no matter how many
letters it may have. Ex: through
g) If a final consonant is doubled before a suffix, the
added consonant goes with the suffix (e.g. allot-ted).
However, if the root word ends in a double letter,

divide after the double letter (e.g. pass-ing).

Use of Pronouns
Just as speakers of English tend to avoid repeating a
verb or predication, they tend to avoid repeating a noun or

noun construction in the same sentence or a following
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sentence. There are several ways to do this, such as
substituting "kind" or "type" for uncountable nouns and
for countable nouns substituting "one" or "ones." One way
that students often overlook is the substitution of a
pronoun like "it," "him," "they," "some," or "any."

For better writing style, using more pronouns (after
the noun has been identified) is recommended. Please note

the following example:

( He )
* My #éther drinks a lot of sake. My Father often gets

Ao

drunk and argues with my Mother. My Mother and I both

wish my ?ather)would stop drinking.

Use of Conjunctions

For stylistic reasons the student should be cautious
about beginning sentences with the conjunctions "and,"
"but," and "so." For variation he or she might make more
liberal use of these words: besides, furthermore,
incidentally, by the way, in addition, moreover, afterwards,

at last, later, next.
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CONCLUSION

The purpose of this report has been twofold. First, an
attempt has been made to categorize and highlight the areas
of English that are most troublesome to Japanese students.

While many of these have surely come as no surprise, it is

hoped that by confirming what is suspected, and by perhaps
shedding more light on other areas, the reader will have an
additional source of information to draw upon when consi-
dering teaching plan priorities. Part II contains
information regarding error categories and percentages, as
well as examples taken from the student papers.

The second purpose of this report is to offer help on
how to treat the ills that have been categorized in Part II
and that have been further illustrated in complete papers in
Part III. The intent has been to accomplish this purpose by
describing a classroom method and by providing a check list
of the most vital areas for student study.

The classroom method is not offered as a cure-all to
replace strategies currently being used. Rather, it is a
plan which might augment the methods that teachers are
already successfully using. Part I contains a description
of the details of that method, and some general suggestions
concerning paper correction and teaching psychology.

Finally, the check list provided in Part IV will hope-
fully serve as an aid in the determination of teaching
priorities. It may also serve as a handy reminder and quick

reference for planning classroom activities.
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SUGGESTED “PERSONAL ~ TOPICS
FOR
‘SHORT STUDENT PAPERS

About Myself - Why I Am Different

My Most Interesting (Recent) Experience

My Earliest Memory

My Pet Peeve(s)

My Worst Habit

My Hobby (or Main Interest)

What I Like (or Dislike) About My Present Life
My Club

My Favorite Possession(s)

In What Ways I Am Like (or Unlike) My Parents
My Happiest Time / Moment

My Hometown / Neighborhood

My Favorite Entertainment / Activity
Something I'm Proud of

Something I Can Do Well

Something I Wish I Were Good at

My Biggest Regret

My First / Last / Present Love

My Most Frightening / Dangerous Experience
Some Interesting Work I ‘ve Done

My Favorite Pet

Some Good / Bad Luck I ve Had

My Best Friend / What Makes a Good Friend

An Argument or Disagreement I Had with Someone
Good and Bad Things about My University
Problems I Have / Had with My Family

How I Spent My Last Vacation

The Last Time I Was Really Angry

My Most Embarrassing Experience

An Amusing Experience

Something I Want Very Much

What Makes Me Happy and Unhappy

The Most Difficult Job / Thing I ve Done
Something I ‘m Looking Forward to

My Hopes For the Future

(Write one page on any subject you like)
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